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ABSTRACT 

An evaluation was done of New York City Public 
Schools' Alternative Learning Methodologies through Academics Prograun 
(Project ALMA) for Spanish- speaking students. Project ALMA served 407 
9th and 10th graders at 2 sites (Queens and the Bronx) . All of the 
students spoke Spanish, and 75.7 percent of them were eligible for 
the Free Lunch Program. The project targeted two schools with a 
recent influx of lomigrants and offered English as a Second Language 
(ESL) ; native language arts (NLA) ; and bilingual instruction in the 
content areas of mathematics, social studies, and science. Project 
ALMA sought to enhance the stiuSents' positive feelings toward their 
native and American heritages and to increase parents' awareness of 
career opportunities open to their children. The project included 
non-project students on field trips on a space-available basis. One 
school hawa a hotline in Spanish that parents could use to determine 
if their children were actually attending schwl. An outstanding 
feature of the progreim was peer tutoring in matheaatics. Project ALMA 
was not fully implemented in its first year, although it met 
objectives in content area subjects, career advisement, and special 
education referral. It failed to meet objectives for ESL, NLA, and 
gifted and talented placement. Four appendices sunmarize the data 
collection and analysis procedures and provide supplementary study 
information. (JB) 
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FOREWORD 



The body of this report k pre^ded by an Extract whkh presents an oveiview of salient points of 
the project: fundii^ cyde; earotto^nt figures; t^ckgronnd of students served; admiiedon criteria; and 
programming features, strengths, and limitdtk>ns, imdudii^ the outcon^ of all objectives* The extract also 
pre^nu the condu^ns drawn by the Office of Re^ardi, Evaluatton, and Asessment (OREA) about the 
program and its re«>nuiiendatk>ns (or program improvement. 

The extract followed by the body of the report, titled Prc ^ram Asse^ment . This includes such 
infomiatk>n as stafifii^ program isnqptementatbUt and outcome and in^len^ntation objectives. 
Instructk>nal objectives are presented first, folbwed Isy noninstn^tional objectives. The report then 
addre^es those aspects programnraig mandated by Title VII i^gulations that ck> not have q^iftcaliy 
stated ofajrotives* This may be mfbrmatxm on attendant and dn^ut rate, grade retentbn, 
mainstreamkig, referrab out of tl^ program to meet ^>edal neecb of the student^ and withdrawals. A 
case history concludes the report. 

Data for this profile were coUeaed and anafyzed using a rariety of procedures, which are 
described in Appendix A foUowmg the text. 
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O^ct (tf Resent EvahmkM. and Ass^mem 
New York Gty Pabiic Schoob 

E.S.E.A. Title VII Evahiation Profile 

Alternative Learning Methodologies through Academics 

Project ALMA 

Grant Number T003AOO^ 
1990-91 

EXTRACT 

PROJECT DIRECTOR : Eileen May FUNDING CYCLE: Year 1 of 3 

sniES 

School Borough Grade Level Enrollment* 



(fail) (^^g) 

John Bowne H%h School Queens 9-10 183 179 

John F. Kennedy H«h School Bronx 9-10 196 199 

*The project enrolled 407 students, serving 379 in the fall and 378 in the ^ring. 
STUDENT BACKGROUND 

Native Language Number of Students Countries of Origin Number of Students 

Spanish 407 Dominican Republk: 259 

Colombia 35 

Peru 20 

Unites Slates 17 

E(»iador 13 

Honduras 10 

El Salvactor 7 

i^ierto Rfco 7 

Other countries 39 



Mean Years of Education in Native Country: 7.0; in the United States ; 2J 

Percentage of Students EliriMe for Free Lunch Program: 75.7 

Many of the students' parents worked in kw-paying jobs in servke industries. Some families lived in 
shelters. Some students had to suj^lement the family income working after KhooU and some cared for 
younger siblings. 

ADMISSION CRITERIA 

Ninth and tenth grade ^udents who scored at or bek>w the 4(Hh percentile on the Language Asse^meni 
Battery (LAB) were classified as limited English proficient (LEP) and were eligible for the program. The project 
also admitted very abte mathematics students in order to provide peer tutoring in matbematks and computer 
technok>gy. 

PROGRAMMING 

Features 

The program targeted two schools with a r«%nt rnfhn of imm^nts, most of whom came from the 
Dominican Republic It offered English as a Second Language (E.S.L.), Native Language Arts (N.LA.). and 
bilingual inslrucUon in the content areas of mathematics, social studies, and science. Project ALMA sought to 
Q enhance the students' positive feelings toward their native and American heritages and to increase parents' 
E RsLC awareness of career opportunities open to their children. y 



Slreneths and Limiiations 



The project benefitted mainstream as well as LEP students by including the non-project students on field 
trips on a ^ace-avaflable basis. John Bowne High School bad a hotline in Spanish that parents couki use to 
determine if their children were actually attending school. 

An outstanding program feature was its peer tutoring in mathematics. The proj»:t also issued a 
newsletter twk» a year. It was written for students but also given to the princq^al, assistant principal, E.S.L. 
teachers, and other interested slaS. 

The program at John F. Kenoetfy H%h School got off to a late start because it had no computer lab, nor 
did it have ofE^ sp«:e or a telephone untO mid-March. Another daf&ulty at that site was that the resource 
specialist at that ate was replaced in February. 

One of the major oMcems of Project ALMA was that students were limited by being taught mathematics 
with ES.L. techniques rather than biUngualfy. The requirement that Project ALMA indents take three E.S.I.. 
courses j^r day limited the fle»Mlity of pn^rammii^. 

CX)NCLUS10NS AND RECOMMEN^^ATIONS 

Project ALMA was not fiiUy i?<]^n^ted in its fir^ year. It met its objectives for cx>ntent area subjects, 
career advbement, and ^>edal education referral It partially met its objective for attendance. It failed to meet 
its obj»tives for E.S.L., N.LA., and gifted and talented pboen»nt. OREA was unable to evaluate the objective 
for parental involvement because IVoject ALMA did not provitte suffk^ent data. 

The oonclusbos, based on the findings of this evaluation, lead to the following recommendations: 

• Provtfte OREA with the data nenssaiy to evahiate all objectives. 

• Expbre reasons why the project tell ^rt of meeting its objectives in E.S.L., and N.L.A. 

• Find ways to improve attendance of project students at John Bowne High School. 

• Recruit el^lrie students for placement in gifted and talented programs. 



PROGRAM ASSESSMENT 



STAFFING 

Title Vll Staff (Tolal 5 ) 
Title 

Project Director 
Resourre ^wdalisl 
Resoorra ^>edaiist 
Parapiofesaonal 
Parapiof^SKHial 



MA 
MA 
MA 



Language Ctompelencies 

Spanidi 

Spanish 
Danish 



Other Staff Woridng With Protect Students (Total 52) 



Dewee 








Ph.D. 


5 


E.S.L. 


IS 


MA 


29 


N.LA 


5 


MS. 


1 


Assistant Principal 


1 


M.BA 


2 


Bilmgual 


4 


BA 


13 


Spani^ 


5 


H.S. 


2 


Mathematics 


2 






Guidance and 








CounseUng 


1 






Gbbal Histoiy 


1 






Unreported 


18 



Lanpia^ Competencies 
Spancsh 31 



IMPl^MENTAT ION AND OUTCOMES (Objectives prefaced by •) 
I-nglish as a Second Uneuaite m.S.L.) 

tevet Periods per Week 



Literacy 

B^inniiig 

Intenxwdiate 

Advanced 

Traositk>iial 



10 
15 
15 
10 
10 



AU ieveh of E.S.L. tisec both the communtrativ^ and the contextual approach for teaching grammar, 
emphasized communication skilis, and featured cooperative learning as well as peer tutoring. (See Appendix U 
for materials used.) 
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• Seventy percent of the target students will detronstrate an appropriate increase in English language 
pro&^ncy. 

Hvaluation Instrument: Language A^e^ment Battery (LAB)* 
Pretest: May 1990; posttest: May 1991. 

Number of stuctents for whom pre- and posttest data were reported: 2% 
Percentage of students ^sowing gain: 57,8 (Ne 171) 
Project dkl sot meet ob^^cti^e. 



Native Language Aru (N.LA,) 

Estin^ted i^mntage of ^udente lacking Uteracy skills m native language: John Bowne High School-- 
approximately 18-20 percent; John F, Kennedy Sc^ooUapproxmiatety 30-35 {^rcent. 

Level Periods Per Week 

^^innmg 5 
Inters^diate 5 
Advai^ed 5 
Advai^ed Placement S 
Literacy 5 

The N.L*A. courses used the communkatK^ and contextual approaches as well as cooperative learning 
groups. (See Appendfe C for materials used.) 



• Seventy*nve percent of the Spanidi«<&>minant partkipants will denwnstrate significant increases in 
Spanish language achievement. 

{{valuation Indicator Final cour% grades. 

Of the 354 students enrolled in NXA in the fall, 64.7 percent passed. Of the 365 students enrolied in 
the spring, 71.8 per^nt passed. 

Proje^ dkl not meet ob,^ctivc. 

Content Area Subjects 

At John F. Kenne<fy High School, nwre than 90 percent of the stuctents dkl not pass the Regents* 
Competency Test (R.CT.} in nuiibematics. Students were offered all three sequential mathematics courses, but 
most lacked \mk ddlb* The reibOur» spedalbt was making the curriculum more understandable to the LHP 
student by changing the teachers' approach^ to instruction. 

See Appendix D for materials used 



*OR£A used a gap reduction de^g^ to evahtate the effect of supplementaiy instnictbn on project students* 
performance on the LAB. Since all LEP students in New York City are entitled to s\Kh instruction, no valid 
comparison group odsts among these sttuteniSi and OREA used instead the group on wbkh the LAB was 
normed Test scores are reported in Normal Curve Equivatents (N.CE-s), vAikAi are nommlked standard scores 
with a mean of SO and a ^andard ifaviation 21.06* It k asnn^ that the iK>rm group has a zero gain in 
N.C.Es in the absence of suf^en^ntary instruction and that partk^tii^ indents* gains are attributable to 
project services. 
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• As a result of p^nkipaiing in the program 75 perceot of program students will ^ow ^nifKranc gains 
in computer sdi^nce (Basic and/or COBOL) and achieve a pas^ag grade of 65 or better, 

Hvaluatbn Indkator: Final cour^ graites. 

The project did not revive its own computers. Projm ALMA students attended the schooFs computer 
lab at John Bowne H|gh School only. There was no computer lab available at John F. Kennedy High School. 

In the fall semester, the 29 students at John F. Kennedy High School who enrolled in computer science 
passed. Of the 17 Muctents enrolled in tl^ ^ring, 89J$ i^rcent (15) passed. 

Project nset objective. 

Attendance 

^ As a resuh of participating in the program^ attendance rate of project students will be 10 percent 
greater than main^eam stu<tents\ 

Hvaiuation Indicator: Attendance records. 

Attendance Rates 

School Project Students' Rate M?^ffstff S^dents' Hate 

John Bowne High School 89.1 86.7 

John F. Kennedy High School 92.5 78.2 

The project met its objective at John F. Kennecfy H^h School onfy. 
Project partially mtt objective. 

Career ^dvisement 

• All project students will meet on an individual ba^^ with the bilingual ^>ecialist for advisement at 
least tvi^ times during the school year for career orientatk>n and planning* 

livalu&tion Indkator Program recorcte. 

All project students met twk:e with the bilingual grade advisor/guidance counselor and at least once uith 
the Project ALMA rewurce s}^iilist. 

Project met ol^eetlve. 

Special Education Referral 

Stu(knts with severe mrademic or social problems were referred by school staff to the Project ALMA 
resource specialist who interviewed the students. After d^cussions with the assistant principal of the bilingual 
program, students were then referred, if necooary, to the school guidance (x>unsetor for further assessment and 
follow-up. 
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As a r^ult of partkdpatug in {h« pFogram, the rate of referral to ^[^ciai programs, e.g.. renieiiiai 
programs, wOl be 10 perrant thaa mainstream students*. 
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Evaluation Indk^ton Program r^x>rds. 

No students were referred lo remedial programs. 
Project met ol^ctiw. 

• As a result of partk^alM>n io the prc^m, students* grade retention or referral to or placement in 
^>edal education classes rate will be 10 percent less than maoistream students. 

Number of Students Perccn'ige Mainstream Students' Rate 

John Bowne Hirii School 

Referred to ^>TOiaI education: 0 0 0.0 

Retained in grade: 1 03 N/A 

John F. Keanfi^ fUg^ 

Referred to ^pedal edi^tk>n: 1 OS 0.0 

Retained in grade: 34 175 N/A 

There were no referrals to spedal edwatk>n at John Bowne High School. At John F- Kennedy High 
School, the project had a h^er perc^nt^ of referrals to q>ecial education than the mainstream students. Data 
was not avaOable for OREA to evaluate the grade retentk)n ol^ective. 

Project partial^ o»t ob,^ctive. 

Gifted and Talented Ptoccment/EnrolhTOnt in Post-Secondary Institutfons 

• As a result of partkq>atk>n in the program, placement in programs for gifted and talented and 
enrollment in post-secondaiy education ic^itutions will be 5 percent greater than mainstream 
students. 

Evaluation Indicator School records* 

There were no students referred to gifted and talented programs. 

No stwtents graduated 

PtD^ct da not meet objective. 
Parental Invoh^mcnt 

• As a resuh of the program, parents of project indents will demonstrate 10 percent more parental 
invoh^ment than parents of mainstream stuiknts. 

Evaluatk>n Indicator Attendai^ recorcte at school functions. 

John Bowne H%h School held three Parent Advisory* Coundl (PAC) meetings. Students were allowed ti) 
attend with their parents, and many did so. Thirty parents attended the flrst session, 42 parents attended the 
second s^sk>n, and 13 parents attended the last meeting. The re^urce specialist also invited a number of Project 
ALMA parents to P.TA. n}eeti^;s. 

John F. Kenn^ High SdKX)l started a PAC during the ^ring semester and held two meetings, but no 
data on attendance were available. 

Mainstream data on parental invoh^ement were unavailable. 

OREA WBB unahte to tvali»te ob>^vt. 
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Other Activitfes 



The project provided Geld trips to the opera, balkt, Metrqpc^tan Museum of Art^ and several stage 
prcKiucttoos. Stmtents tos^itab to con^der carers in the heahfa ffekL Guest makers discus^ careers in 
engineermg and writii^ and gave career advfaement A I^mimkan phyi^csait dwnissed careers in the medical 
field Some of the guest ^akers ^re former pariq)rcfe85ioDals at the sites. 

An Intematioiiai Extrav^anza of soi^ daiKres, and foods took plwe in the ^ring semester. The show 
induded groi^ of Pro^ ALMA ^uctents. Project parents «^re invited to attend. 

Proj^ ALMA students particqHkted in tiie Oratoiy Olympks to them conGdence. This was a 
pn^ram for oeatira writing and readyh^ wrks abud. 

The pro^ inq>lemented a bl^aiy for students, using students to catak^e the books, and encouraging 
students to use and become comfortabte with the Ul»^ry. 

At John Bowne H%h Sdiool, peer tutoring was incorporated bto {Hrc^ramming. During lunch periods, 
students of Spanidi, Engiyi, and mathematks he^>ed one another. Project students were also aided by student 
volunteers. 



Two students (0 J percent of partk^ants) iwre mainstreamed 



CASE HiSTURY 

A. wass a Mexkan girl who had been in the United Stat^ for only m months when she was registered at 
John Bowne H^h School Immediateiy afterwards, she stopped attending. A.'s mother came to the school to 
consult the guidan^ counsebr and returned for a second v^t, thb time with her husband. Neither parent could 
communkate in Engl^. The guidance counsebr contacted the Project ALMA resource teacher/specialist to 
interpret and araistance in other ways. 

A. was very shy and was terrify by the klea of being in a classroom. The Inject ALMA remurce 
teacher rpecialist ^ke for over an hour with both A and her parents and convinced A. to give school a chance. 
AU concerned parties decided that A. neeckd the q>ecial attentkra that Project ALMA could give her. 

Vne resourra specialist promised to give A. support any time an unplea»nt school situation arose. 
Parents were instructed to caD weekly to dieck on their daughter's attendaj^e and social adjustment. A. returned 
to scb€x>l the Monday after tbe parents' vsnt. A.*s teadiers were aterted to her prd>lem and were asked to report 
to the resource speda&l a^ withdrawn behavbr or any other pft^>{CTi that might lead to her dropping out of 
school The piojeci ateo provkted A. with esttra tutoring. 

A. attencted the full term. Reiving such iq^cial personal attentton provided tbe solution for 
school-pbobk A, 



ERIC 



13 

7 



APPENDIX A 



DATA CX>LLECnON AND ANALYSIS 

Student Data Form 

This one-page form is HUed out by ^a£f for each partidpatmg and mainstreamed stuctent. OREA gathers 
data from this form on badcgrounds, demographks, academic outcomes, attendance, referrals, and exit from the 
program. 

Prsiect Director's Questiopnaire 

Hie Project Director's Questionnaire includes questions on staff qualifications, program implemeniaiion, 
periods of instruction, and instructranal materials and techniques. 

Project Director's Inteiyyw 

The inteivkw gathers informatk>n on prc^ram and soudeot or staff diaracieristics not supplied by the 
Project Director's Questionnaire. The interview Bho allows project staff to offer qualitative data or amplify 
re^nses to the Questk>nnaire. 

Citvwide Test Scores 

OREA retrieves scores central^ from the Language Assessment Batteiy (LAB) and other citywide tests. 
For evaluation purposes, these test »»res are reported in Normal Curve Equivalent (N.C.E.s). N.C.E.s are 
normalized standard scores with a mean of 50 and a standard (teviation (s.d.) of 2'. .06. They constitute an equal- 
interval scak in whidi the distant^ b the i»me between any two adjacrat scores. A gain of S N.C.E.s is the same 
whether it k at the lower or the h%her end of the scale. N.C.E.S can t« used in arithmetic computatbns to 
indicate group prc^rm. (Percentile »»les, although more familiar to many, are unsuitable for such computations 
since they are not equal-inter^) 

Likert-TvDC Surveys 

Ukert-type surveys, in whkh re^ndents mark their opinbns on a scale from one to five, are used in a 
variety of ways. Th^ examine student attitudes (i.e., toward «diool and career, native language use, and native 
and mainstream cultures). They also ai^ess staff and parent attitude and reactrons to workshops and other 
activities. 

Gap Reductfon Evaluation Desifln 

OREA uses a gap reductwn de^ for measiring change in standardized tests. Since no appropriate 
non-project oon^)arison group is available in New York Gty, where all students of limited English proficiency 
(LEP) are entitled to receive suf^lementaiy ^rvkss, OREA oon^res the pn^ess of pankipating students with 
that of the group on whkh the t^ was normed. It is assunied that the norm group would show a zero gain in 
the absents of instruction, and gains made by project students a>uld be attributed to project services. 
(Sec "Citywide Test Scores^ above.) 

To t^t whether pre/i>osttest gains are greater than could be expected by chani^ alone, OREA uses a 
t-test. To determine whether a difference between two proportk>ns (e.g., program and mainstream attendance 
rates) is greater than coukt be eq^ected by chance, OREA uses a z-test. The level of significance is set at .05 for 
all tests. 
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APPENDIX B 

John Bowne High Sck>ol Book List 

H.SX. 1 Side by Side la 
Line l:^ Line la 
Everyday English 1 

l:.S.L. 2 Side bv Side lb 
Lme by Line lb 
Everyday English 2 

B.S.L. 3 Siite by Side 2a 
Line by Line 2a 
EngUfdi with a Smile Book 1 

H.S.L 4 Sicte by Side 2B 

In Good Company 
Everyday English 4 

E.S.L. 5 Pathways 5 

Great Amerkan Stories 1 & 2 

l-^.S.L. 6 Pathways to English 6 

The Gifts and Other Stories 
Easy Reading Selections in English 

E.S.L. 11 The World Anlhotogy 

Graded Exercises in Grammar 

H.S.L. Pre-Literacy 

Survival English, Books 1 & 2 

Passage to ESL Literacy 

Bask English for Adult Competency 

Life Styles 

Photo Di(^k>naiy 

John F. Kennedy High Sdiool Sequence of TCTts 

LIB 

Turning Point, Book 1 Chapter M2 
Workbook-Turning Point, Book 1, Chapter M2 
IJne by Line* Book lA 
Everyday Englidi, Book 1 

L2R 

Turning Point, Book 1 Chapter 1346 
Workbook, Timing Point Book 1, Chapter M2 
Turning Pointy Book 2 Chapter 1^ 
Workbook, Turning Pdtni Book 2, Chapter 1-6 
All in a Days Work (Minimum Chapter MO) 
Everyday English, Book II 
Real Stories, Book A 
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us 

Turning Point, Book 2 Qbapter 7<-t6 

Workbook* TUming Point, Book 2 Chapter 7.16 

A New Beginniflig 

True Stories in the News 

Eveiyday Eogl^, Book III 

UR 

Turning Point, Book 3 Chapter 1-10 
Workbook, Tumii^ Point, Book 3, Chapter 1-10 
Dixon's Elementaiy Reader in EngU^ 
Great American Stories I 
The Quiet Man 

L5R 

Turning Point, Book 3 Chapter U-16 
Workbook, Turning Point Book 3, Chapter 11-16 
IIoii^ of the Seven Gal^ (Book 1, American Classics) 
Scope Anthok^ 1 (1st half- Sections 1-5) 
React-Interaa 

IM 

Turning Point, Book 4 Chapter 1-5 
Workbook, Timing Pomt Book 4, Chapter 1-S 
Scope Anthok^ I (2nd half-actions 6-10) 

1.7R 

Turning Point, Book 4 Chapter 6-10 

Wci kbook, Turning Point, Book 4 Chapter 6-10 

Dixon's Easy Reading 

Selections 

Sa>pe Anthology 3 

L8R 

Turning ?o'mly Book 4 Chapter 11-16 
Workbook, Turning Point, Book 4 Chapter IM6 

LiE 

No Promises in the Wind 
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APPENDIX C 



John Bowne ^tgh School Book List 
Spanish Level I- Nuevos Azn^os 



Spanish Level 11* 
Spanish Level Ill- 
Spanish Level IV- 



Spanish Level V- 



NosotTos, Ids Jdvenes 
Susans y Javfer en Espafia 

NoTOtTMi k>s Jdven^ 
Aventuras en la Ciudad 

Dos Novelas Pkarescas 

Aventuras de Don Quijote 

La Rana Viajeni 

Los Arboles Mueren de Pie 

La Barca sin Pescador 

La Dama del Alba 

Antologfa de Cuentos E^adol^ 

Literatui^ Moderna H^dnica 
Onmibus of Modern ^ni^ Prose 



AP Spanish Language- Una Vez M&s 

ViveiKdas H^panic^s 

AP Spanish: A Guide for the Language Course 
AP Spanish Literature* as per authors studied 



NLA Spanish- 



El Cuento 

Cuentos CrioUos 

Teatro Hiq>dnko 

Prosa <te la EqpaAa Moderna 

Imaginac^n y Fantasia 

Galeria Hiq>toica 

El Eq>a^l y ^ Estructura 



John R Kennedv High School Book Ust 

FSS1/FSS2 Cuentos Sin^tkos 

Mi Prunera Gram^tica 
Ortograffo BAm^ 2 
Ortograffa Bdska 3 



FSS3/FSS4 
FSN1/FSN2 



FSN3/FSN4 
FSN3 
FSN4 




Aventuras en la Ciudad 
Ortogra& B6sk^ 4 
(Mografo IMm 5 
Lecturas para Hey (FSNl) 
Cuentos y m6s Cuentos (FSNl) 
Momentos Hispanos (FSNl) 
Marianela (FSN2) 
El Cuento Intermmpido (FSN2) 

El Hkia^ de la Mancha 
Chapters 1 - 13 
Chapters 14- 25 
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FSN5/FSN6 



FSB1/FSB2 

FSB3/FSB4 

Reacters: 
FSB5/FSB6 

Readers: 



La Perla Negra (FSN5) 
La Isla de bs DeWines Azuies (FSN6) 
Siq^leinentaiy: Don Juan Tenorio 
(1 ch^ set) 

Aventuras Uterarias 

Leer 6 Saber VII 

El Lazarilb de Tonnes (FSB2) 
La Barca sin Pescador (FSBl) 

Prosa (ki la Espafla Modema 
Leer y Saber VIII 

El Diark> de Ana Frank (FSB3) 

La Familia de PascvAl Duarte (FSB4) 

Lheratura Mcxtema Hi^nka 
Saber y Leer VIII 

La Barraca (FSB6) 



ERIC 
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APPENDIX D 

Bilingu&l C<mient Areas 

Global Histoiy (Spanish) - Barron's series on areas: El Medio Oricnte. La Union Sovi^iica . eic. Hisioria de ia 
Humanidad 

Amerkan Histoiy (Spanah) < Nueva Historia de los Estados Unidos 
Economics (Span^) - Economla para Todos 
Government (Spanish) - Exptoring Amerkan Citizenship 
Biology (Spansh) - pQPffl>^ m Mo^^^m PtPtoSY 
Physical Sdence (Spaniidi) - Hivskal Sciepce 

Mathematics (Spanish) • Mo ^ffl }m W^^P^im 

Repaso Matemiitfco 

ESL CimtmU Areas 

Global Histoiy - World Gcoyraphv and Yon Boolts 1 & 2, World History and You Books 1 & 2 
American Histoty - Exptorinf Amerkan Hblonr 
Ea}nomks - Economics for Everybody 
Government • deploring American Citaenship 
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